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EAST HADDAM PUBLIC SCHOOLS MISSION STATEMENT

The mission of the East Haddam School District, where people are our greatest resource, isto
develop a community of life-long learners through arigorous instructiona program delivered by
acaring, competent staff dedicated to preparing productive citizens for our diverse and changing
society.

CRITICAL ISSUES
Curriculum

Curriculum development is a dynamic and continuous process by which a school system plans,
implements, and evaluates its educationa programsin acoherent and logical manner.
Curriculum guides the teaching/learning process by defining what is to be learned, how it isto be
learned and how it will be assessed. Inherent in this processis aneed for a comprehensive
professional development program, including a differentiated teacher evaluation model that will
lead to improved student learning.

Relationships

Relationships that are based on mutual respect and trust can have life long positive impacts on
intellectual, social, and emotiona growth and development of a person. The East Haddam Public
Schools will nurture the development of positive relationships and maintain trust between
students, staff, teachers and administrators, parents, Board of Education, town government and
community membersin order to create a supportive learning environment that inspires
confidence and facilitates the health and wellness of its members.

Facilities

The responsibility of the East Haddam community is to provide facilities to support the changing
educational needs of its children. These facilities must also provide for the delivery of
community-based programs. Asaresult of the needs of this growing community and changing
educational requirements, a comprehensive plan must address modifications to present facilities
and creation of plans for new facilities.



OBJECTIVESAND STRATEGIES

STUDENT ACHIEVEMENT

Objective 1 - Studentsin grades 4, 6, 8, and 10 will achieve mastery on state standardized
testing.

Strategy 1.1) We will analyze testing results and make necessary instructional revisions.
Strategy 1.2) Wewill align our curriculum to reflect Connecticut State Department of
Education standards.

Objective 2 -Every student will demonstrate mastery of the East Haddam Curriculum that
promotes excellence.
Strategy 2.1) We will establish a curriculum review process.

Strategy 2.2) We will provide a support system to enable each child to maximize his/her
potential.

PROFESSIONAL DEVELOPMENT

Objective 1 - Each child will engage in an instructional program provided by a professional staff

that utilizes exemplary educational practice.

Strategy 1.1) Wewill develop a professional growth plan that assists teachersin the
implementation of the district technology plan in their daily instructiona practice.
Strategy 1.2) Every teacher’s professional development and growth plan will reflect the
District’ s strategic plan.

Strategy 1.3) We will establish a professional development program for all teachers on
exemplary instructional practices.

TECHNOLOGY

Objective 1 - All students will have equal access to and use current technological resources.
Strategy 1.1) We will incorporate appropriate technology in al curricular areas.
Strategy 1.2) We will provide teacher training in the area of educational technology.

Strategy 1.3) Wewill provide financia support to maintain up-to-date technol ogical
resources.



Objectives & Strategies (Cont’ d)

RELATIONSHIPS

Objective 1 - Every student will have the opportunity to engage in a mentor/mentee relationship
with an adult within the school community.

Strategy 1.1) Wewill provide aformal program focused on building healthy relationships
between and among staff and students.

FACILITIES

Objective 1 - Every child will be provided school facilities that assist the delivery of a
comprehensive PreK-12 educationa program, as well as community-based activities.

Strategy 1.1) We will investigate community needs in regard to the use of school facilities.
Strategy 1.2) Wewill use available and relevant data to project needs of the school district
with regard to facilities.

Strategy 1.3) We will support the PreK-2 building committee to complete a new school
facility.

Strategy 1.4) Wewill develop along range facilities needs plan for the district.



Action Plan 1. Student Achievement

Objective 1. Every student will demonstrate mastery of the East Haddam curriculum.

Strategy 2: We will provide a support system to enable each child to maximize his/her
potential.

Desired Outcome 2.3.1: A high school environment that embodies the basic tenets of the
Coadlition of Essential Schools and promotes success for al students.

Action Step: Request an external evaluation from the CES to deter mine the school’s
progressto embody the Coalition of Essential Schools ten basic principles

High School

Nathan Hale-Ray High School remains affiliated with the Coalition of Essential Schools. Our
affiliation with this organization has benefited us by helping to provide a philosophical
framework for school reform. While it has not been practical to embrace fully every one of the
Common Principles of the CES, we have endeavored to embed the most significant of themin
the culture and practices of the school. The recently completed Report of the Visiting
Committee from the New England A ssociation of Schools and Colleges cites a number of areas
that evidence our adherence to specific principles and to the reform spirit of the Coalition asa
whole. The report noted “...the personalized nature of all aspects of the Hale-Ray experience,”
that “enhance the delivery of curriculum.” This dovetails perfectly with Coalition Principle
Number 4, “ Teaching and learning should be personalized to the maximum feasible extent.”
Codlition Principles Numbers 5 and 6 state that, “the diploma should be awarded upon successful
demonstration of mastery for graduation.” Evidence of adherence to those principles was cited in
the aforementioned NEA SC report when it commended Nathan Hale-Ray High School stating,
“Students are engaged in learning and there are many opportunities for student self-assessment
built into the teaching practices at Hale-Ray including the portfolio and classroom-based self
assessments.” The school is presently in the process of examining our relationship with the
Coalition of Essential Schools. A recent conversation with arepresentative of the national
offices for the Coalition of Essential Schools explained that affiliation is standard relationship
that schools now have with CES. For this reason the goal of membership in and evaluation by
CESisno longer viable.



Action Plan 1: Student Achievement (continued)

Objective 2. Every student will demonstrate mastery of the East Haddam curriculum.

Desired Outcome 2.5.1: Students will be highly educated and be able to apply their education
throughout their life.

Action Step: Identify an evaluation processto deter mine the effectiveness of the exit
portfolios at grades4 and 8 to deter mine if the assessment tool addressesthe stated
objective.

Elementary School

Student Progress Sheets (K-4) were again reviewed by the Elementary School Building Council
to ensure that they were consistent with curricular changes that have been implemented. Another
consideration was to ensure that the information recorded on this sheet provided afull picture of
individual student growth and mastery of grade level expectations, as well as document areas of
concern.

The Student Progress Sheet for exiting grade 4 (Appendix A) students continues to be the
instrument where documentation of mastery of the East Haddam Elementary School curriculum
isrecorded. Students show mastery by meeting criteriain the areas of reading, spelling, writing,
mathematics, social studies, science, and technology. Options within the areas are provided to
enabl e students to demonstrate their mastery in avariety of ways. An Alter native Performance
Demonstration was added to each of these areas for those students who may need a more non-
traditional means of demonstrating mastery. These sheets and their accompanying documents
support the students’ abilities to move on to the middle school and be successful.

Conclusions & Recommendations

Our review this year has led usto conclude that the existing exit criteria data does not meet our
needs and does not provide a well-balanced means for students to demonstrate their mastery of
the East Haddam curriculum. Because a number of key options for students to demonstrate
mastery has been through their scores on the Connecticut Mastery Test (CMT), we need to
reexamine their use. With the change in administration from fall to March, these scores are no
longer available before the end of Grade 4. Currently, the Student Progress Sheet indicates To
Be Provided in those areas. This limits the ways in which students can demonstrate mastery,
therefore options must be expanded.

Another consideration is to examine the impact of the Grade 4 move to the 4-8 Middle Schoal,
which is anticipated in September of 2008. It may be more appropriate for the elementary school
to focus their attention on developing a new demonstration tool for grade 3 students, rather than
re-examining the demonstration tool for Grade 4 students when they will no longer be the exiting
class.

Our recommendation is that during the 2007-2008 school year we redesign the current Student
Progress Sheet for Grade 3 and/or develop anew exit criteriafor this grade level.



Action Plan 1: Student Achievement (continued)

Middle School

The NHRMS portfolio (Appendix B) continues to be reviewed and revised with the goal of
making it amore effective tool for assessing student progress of the East Haddam curriculum.
Data sources such as student grades, the Connecticut Mastery Test, in-house assessments and
student work have been reviewed. It was determined that a more specific evaluation relevant to
thisinitiative is needed. To date the following progress has been made:

The Middle School isin the evaluation process on how effectively students are assessed in
relation to the mastery of the East Haddam curriculum benchmarks. The faculty determined
the need to review the assessments currently in place and asked, “Is the current process
accurately providing the information on the performance of our students?’

Student work, pedagogy and curriculum benchmarks are being analyzed. Throughout the
evaluation process the faculty collaboratively examined their teaching practices to determine
adirect correlation to the curriculum and student work.

This year, curriculum benchmarks and assessments used to determine student mastery have
been collected. By content area each grade level teacher studied their curriculum and
identified the benchmarks that are aligned to the Connecticut Mastery Test. Content area
teachers grades 5-8 worked collaboratively and analyzed the internal assessments currently
used to determine student mastery of these identified benchmarks (see Appendix C-F).

Teachers examined student work to determine the effectiveness of these assessments.
Authentic assessments (e.g. portfolio reviews, student led presentations, student projects),
and teacher directed assessments (e.g. exams, quizzes, classshome work, participation) were
evaluated for the direct correlation to the benchmarks identified.

Teachers carefully studied this information. Content and assessments that did not address the
Connecticut Mastery Test related benchmarks were purged. Included in this Action Plan
Update are the identified content area benchmarks with the assessments used to determine
mastery of the East Haddam curriculum. The eval uation of the data sources used to
determine student curriculum mastery will continue to be explored with the final analysis and
recommendations completed in 2008.



Action Plan 1: Student Achievement (continued)

High School

The high school needs to develop rubrics which include NEASC Learning Expectations,
curriculum benchmarks, WISE criteria, etc. to assess the effectiveness and appropriateness of the
academic portfolio at grade 12.

The NHRHS portfolio program, which is created through the academic seminar class, has been
and continues to be awork in progress. A number of adjustments have taken place in an attempt
to make it amore effective tool in assessing mastery of the East Haddam curriculum. 2006-2007
has been a pivota year in the evaluation of the present model.

Data sources relevant to thisinitiative included the following:

NEASC Sdlf-study;

Report of NEASC visiting committee;

Survey of student body;

Survey of staff;

Student focus groups,

Professional Day focused on evaluation of various components of academic seminar.

When looked at collectively, the previous mentioned sources have led us to the following
conclusions regarding planned actions as we continue revisions to the program.

The portfolio process includes components that are redundant and therefore need to be
streamlined.

Greater effort needs to be made in communicating the purposes and value of the portfolio
process to both students and parents.

In order to make student portfolios more personalized and meaningful, students need
greater autonomy in choosing the artifacts they wish to include.

Artifacts selected must reflect a student’ s successfully having met the expectations for
student learning.

School-wide rubrics directly related to the expectations for student learning need to be
further developed revised and evaluated.

Key curriculum benchmarks that can be used as evidence of mastery of the curriculum
need to be identified.

Rubrics need to be designed so that they are an effective assessment tool and clarify for
students what they need to do to achieve success.

Design a system to track and monitor each student’ s progress in achieving curricular
benchmarks as well as student expectations for learning.



Action Plan 1: Student Achievement (continued)

Objective 2. Every student will demonstrate mastery of the East Haddam curriculum.

Strategy 2: We will provide a support system to enable each child to maximize his/her
potential.

Desired Outcome 2.6: A quality instructional program that is embraced and supported by the
East Haddam community.

Action Step: Survey the community-at-largeto determineitslevel of satisfaction for
the quality of education in East Haddam including but not limited to student
performance on standardized tests, curricular offerings, academicrigor, affective
education programs, technology opportunities, and external communications.

The Board of Education’s Long Range Planning Committee assumed the responsibility for
creating a survey to ascertain the community’ s attitude toward the quality of education in East
Haddam. The Committee identified five categories to address within the survey:
Curriculum/Academic Preparation, Standardized Test Performance, Technology, Relationships,
and Communications. The Committee decided to target the following groups: studentsin grades
5-12, parents of school-aged children, graduates of East Haddam Public Schools, and residents of
East Haddam. The survey will be constructed using afive-point Likert scale with an optional
“not applicable’ rating.

A copy of the survey can be found in Appendix E. The survey will be distributed in the fall of
2007 using avariety of options. The survey will be available electronically via Edline on the
school’ s website and on the district’ s website. Hard copies will be available to those who do not
have access to the electronic version. The plan isto collect and collate all of the results by
December 2007 and have the information available to the Board to use in the planning process
during the spring of 2008.



Action Plan 2. Professional Development

Objective 1. Each child will engagein an instructional program provided by a professional
staff that utilizes exemplary education practice.

Strategy 2: Every teacher’s professional development and growth plan will reflect the district’s
strategic plan.

Desired Outcome 2.1:  Provide opportunities for ongoing professional development related to
district goals.

Action Step: Providein-district opportunities before and after school for ongoing
professional development related directly to district goals.

Elementary School

Professional Development opportunities during the 2006-2007 school year have been directly
related to district goals in the areas of Student Achievement and Relationships.

The workshop on September 27 supported our district and building goals to strengthen
relationships between home and school. A consultant from the Northeast Foundation for
Children presented a workshop on Goal Setting Conferences which provided an opportunity
for teachersto learn strategies to build an atmosphere of trust and respect with parents,
facilitate conversations focused on student work, gather critical information about students,
and establish goals for the school year. This continued our commitment to the Responsive
Classroom Approach and its belief in the importance of creating a climate of respect, trust,
and collaboration with parents within the first six weeks of school. It supports the
philosophy that if we engage parents early in the school year, the school-home partnership
can be one of the most powerful unions.

On October 10, we gathered as a staff to discuss, develop, and reach consensus about our
mission and beliefs in order to create alearning community environment where all are
committed to common principles to guide their work with students.

Our Mission Statement
Together we are a community of learners that nutures the social, emotional,
academic, and physical development of each individual by providing experiences
that build memories.

Our Belief Satements
We make decisions based on the well-being of children.

We embrace and celebrate home, school, and community partner ships.
We value the thoughts and ideas of others.




Action Plan 2: Professional Development (continued)
Elementary School (continued)

We demonstrate professional responsibility by being knowl edgeable about
teaching and learning.

We promote and celebrate student success.

We continuously model desired social, emotional, physical, and academic
expectations with patience and encouragement.

We strive to prepare all students for a successful future.

January 12 was divided between two current topics, Response to Intervention (Rtl) and
Code-Based Instruction. The introductory training in Rtl supported our district efforts to
ensure that the diverse needs of students are being met. Training in thisinitiative will
continue into the 2007-2008 school year.

The afternoon session was closely aligned to our goal to ensure that our instructional
program is provided by a professional staff that utilizes exemplary educational practices.
Title | staff members attended training sessions sponsored by the Connecticut State
Department of Education, and they in turn trained staff to improve student performance in
reading. The session focused on improving teacher understanding of the importance of
systematic multisensory explicit relentless cumulative (SMERC) code-based instruction and
acquiring skills and strategies to improve the delivery of code-based instruction in PreK -
Grade 4 classrooms. Follow-on workshops in March and April focused on providing
teachers with the steps for explicit instruction which would lead students to become
purposeful, active readers who are in control of their comprehension, as well as how teachers
can monitor and repair comprehension during instruction.

In addition, to support our commitment to the Empowering Writer’s program, severd
teachers attended out-of-district training in Narrative and/or Expository writing instruction.
This program serves as the common framework for writing instruction from Kindergarten
through Grade 4.

Middle School

This year the Middle School continued using the majority of professional development time
studying the characteristics of the adolescent learner and middle level philosophy and
practices. On October 10, 2006, the entire faculty attended a program at Consumer Union,
facilitated by Rosemary Burdick, on the most Recent Brain Research and the Middle School
Student. In preparation for this day all faculty read and discussed articles from the April 2006
Educational Leadership on teaching young adolescents. The first half of the day was spent
reviewing the research and itsimplications for classroom instructiona strategies. In the
afternoon the grade level teams created a thematic unit incorporating these strategies. The
teams completed their unitsin team meetings and on the December 6, 2006 professional
development early release day.



Action Plan 2: Professional Development (continued)
Middle School (continued)

All faculty were given a copy of the, Breaking Ranks in the Middle: Strategies for Leading
Middle Level Reform. Chapters of the book were assigned and discussed within team and
faculty meetings. On the January 12, 2006 professiona development day the entire faculty
discussed the strategies and how our Middle School could implement some changes to better
meet the needs of our students. Using the research in this publication, teachers collaborated
in content area teams to develop a more comprehensive system for tracking and analyzing
student data which was used when evaluating the current portfolio process.

On March 26, 2007 the faculty attended the New England League of Middle School’s
Annua Conferencein Providence. After attending the presentation by the keynote speaker,
Richard G. Ramsey, the teachers attended individua workshops on; Exchange City, Reading,
Writing, Motivating Students for Success, Keeping Kids Safe in a Wired World, Discipline,
Implementing a Service Program for Positive Impact, Internet Safety, Making Books with

Y our Students, The Change Process, Anti-Bullying Program, Differentiated Grading, Simple
Machines, Tolerance, Using Data to Inform Instruction, Standard Based Report Cards, Grant
Writing and Effective Professional Development. On the April 4, 2007 professional
development early release day teachers shared the information from their individual
workshops with the rest of the faculty and discussed how the ideas could be implemented
within our school.

A team of four teachers and the Principal attended a seminar on, Breaking Ranksin the
Middle-Leadership Modular, presented by the Connecticut Association of Schools and the
New England League of Middle Schools. Thistwo day professional development module
explored Breaking Ranks in the Middle tools and methods for collecting data to promote
conversation and inform decision-making and to help ensure our success as middle level
|eaders through the recommendations. The team will share the information with the faculty
and prioritize initiatives for school reform.

High School

For the two years preceding our NEASC evaluation visit in October of 2006, the
overwhelming majority of professiona development time was consumed with preparing our
self-study. Since we were commended strongly in the recently released NEA SC Report for
the thorough, comprehensive and candid nature of the self-study, the time was clearly well-
spent. Even before the visit this year, we endeavored to focus our professional development
once again on needs at the school related to district goals, school improvement goals and
relevant areas of the strategic plan.

On October 10, 2006, the entire faculty attended a professional development program here at
Hale-Ray presented by Dr. Scott Brown from LEARN. The title of the program was
“Building Collaborative Relationships.” This workshop related not only to the Strategic Plan
regarding improving relationships, but also to the school goal of increasing the amount of
collaboration between teachers for the purpose of improving instruction. This was an area
cited in the recommendations of the NEASC Visiting Committee, and interestingly one that
we had aready begun to address.



Action Plan 2: Professional Development (continued)
High School (continued)

In response to the less-than-acceptabl e performance of our students on the reading section of
the 2006 CAPT, on January 12, 2007 an all-day workshop was held at Hale-Ray on Reading
Strategies. Tapping into expertise within our own building (also arecommendation of the
NEASC committee), teachers from our English and Social Studies departments presented
tried and proven practical strategies for improving reading comprehension appropriate for
usein al disciplines.

On March 26, 2007 the faculty again came together for aday of professional development.
Conducted by Linda Dadona, Chuck Rinaldi and Richard Gable, the purpose of the day was
to examine, evaluate and improve the use of Academic Seminar as atool for improving
student achievement and production of the exit portfolio. The data gathered from thisday is
currently being used as spring board improvements to the Academic Seminar program as
well as the portfolio process.

Action Step: Develop a district statement for Diversity

Diversity Statement: Diversity refers to the variety of experiences, perspectives, and
potentialities which arise from differences among people that includes but are not limited to
race, culture, religion, mental or physical abilities, heritage, age gender, sexual orientation,
learning style, and physical maturity. The East Haddam Public School System isalearning
community committed to creating a culture that accepts and values each individual.

A district wide committee with representation from all three buildings met monthly this past
school year. The focus of the committee’ s work was to identify ways to implement strategies
that would address the District’ s Diversity position. The committee reviewed a number of
activities that continue to occur within the schools which provides exposure for East Haddam
students to various cultural, religious and ethnic groups. Social studies classes at both the
Middle School and High School continue to provide opportunities for exposure through
readings, cultural themes and research papers. The High School continues to promote three
different groups that address different aspects of Diversity: Multicultural Club, Straight from
the Heart, and Y outh Hel ping Y outh. The Elementary School has included a comprehensive
unit on immigration in the socia studies curriculum that highlights the various cultures and
ethnic groups that have become part of America. The revised Advisor/Advisee program at
the Middle School established common themes that address issues of tolerance,
understanding, and bullying.

The Responsive Classroom Committee at the elementary school continuesto play an active
role in promoting RC philosophy and methodology. The RC Committee members maintain a
“Sharing Center” in the staff room making available a variety of Responsive Classroom
ideas, activities, and resources. The Committee also oversees partnership classrooms that
meet throughout the year. These year long partnerships enable both staff and students to
form personal bonds across the grade levels.



Action Plan 2: Professional Development (continued)
Specia Education (continued)

Furthermore, the committee continued to educate itself on matters related to Multi-Cultural
Education. The work, which the committee completed in the 05/06 school year with

Dr. Howe from SDE, continued in the 06/07 school year. All members attended the NAMES
conferencein the fall, reviewed articles and research by James Bank from organizations such
as Teaching Tolerance, NAMES, and SERC. Through the research, the committee reviewed
anumber of Multi-Cultural definitions and developed the following:

Multi-Cultural Education is an inclusive teaching and learning process based upon
democratic values and beliefs. Its goal isto ensure the highest level of academic
achievement (intellectual, social, and personal) for al students. Students, and their life
histories and experiences should be placed at the center of learning.

It engages al learnersin:
developing a strong sense of self-esteem;
discovering empathy for persons of diverse backgrounds; and
experiencing equitable opportunities to realize their potential.

The Multi-Cultural definition complements the definition of differentiation that was
devel oped by a sub-committee of Curriculum Council. Both definitions take into account
the needs of the diverse learner and address how teaching strategies can meet those
needs.

Differentiation as defined by the Curriculum Council is the adjustment in the learning plan
to meet the needs of the diverse learner. To differentiate instruction, teachers systematically
adjust content, process, product and assessment in response to student readiness, interest
and/or learning profile through arange of instructional and management strategies.

The activities that were started in the 05/06 school year, specifically the NAMES program at
the high school, will be introduced to the Middle School in the 2007-08 school year. The
Anti-Defamation League (ADL) will provide training to high school students and staff to
implement the program for the middle school students. The committee recently established a
web link on EDLINE that will provide access to other web sites on Diversity, the district
definition as well as updates monthly for teachers to find instructional materials. Further
activitiesincluded a brief review of the discipline referrals this past school year as compared
to the previous school year. The committee tried to ascertain if there was a decrease in
referrals based on bullying and/or racial, gender issues. Though the numbers indicated a
decline in those types of discipline referrals, the referrals for those types of behaviors were
not significant in either year.

Recommendations

The committee members need to continue to gain more in-depth understanding of Multi-
Cultural Education and how differentiation can be used to address the needs of the diverse
learner. The implementation of the NAMES program at the Middle School in the fall of 2007
will help establish alink between the Middle School and the High School. A survey will be
developed for both staff and students once further activities are implemented to ascertain if
the activities has helped to fully implement the components of the Diversity Statement.

-10-



Action Plan 4. Relationships

Objective 1. Every student will have an opportunity to engage in a mentor/mentee
relationship with an adult within the school community.

Strategy 1: Wewill provide aformal program focused on building healthy relationships
between and among staff and students.

Desired Outcome 1.3: The East Haddam Public Schools will embrace character education as a
vehicle to promote healthy relationships.

Action Step: Identify a processto evaluate the effectiveness of ROPE, Responsive
Classroom, and the high school mentoring program to deter mine the success of each
program asit relatesto the desired outcomes.

Elementary School

East Haddam Elementary School Responsive Classroom Committee has spent this year
researching and developing an evaluation plan to measure both the effectiveness and the impact
of Responsive Classroom as the character education vehicle for promoting healthy relationships
school-wide.

One evaluation model examined by the RC Committee was the research based report, “The
Social and Academic Learning Study on the Contribution of the Responsive Classroom
Approach” by Sara E. Rimm-Kaufman, Associate Professor of Education at the Curry School of
Education and Center for Advanced Study of Teaching and Learning at the University of
Virginia.

Based upon this study, as well as upon Responsive Classroom philosophy and methodol ogy, the
RC Committee members worked collaboratively to create surveys for staff and students, both to
be administered during 2007-2008. These evaluative tools are designed to measure attitudes and
perceptions about the effectiveness of Responsive Classroom at East Haddam Elementary
School.

Another method for providing evidence for the desired outcome of promoting healthy
relationships will focus upon our expanded communication initiative with parents. Data about
parent participation at the August Meet & Greet, October Goal Setting Conferences, and
February Mid-year Conferences will be collected. Parents will be asked to complete focused
mini-surveys at these three critical junctures. The purpose of these surveys will be to gather
feedback and discern parental perceptions about teacher/student relationships as yet another
means of providing evidence for the desired outcome of promoting healthy relationships.

This datawill be reviewed and reported as part of the Strategic Plan report in May of 2008.

-11-




Action Plan 4: Relationships (continued)

Middle School

The three phase, multi-year ROPE (Rite of Passage Experience) process continues to become an
important part of the culture of our East Haddam school district. Phase I, the experiential
curricular component offered as part of middle school developmental guidance to sixth graders
effectively addresses multiple content standards in the areas of developmental guidance, health
and wellness. The Phase || ROPE goal of offering numerous after school opportunities to middie
school students continues to expand with awide array of activities that have been established.
We have MPAC (Middle School Principa’s Advisory Council), East Haddam Y outh and Family
Service Bureau, East Haddam Parks and Recreation Department, and a multitude of volunteersto
thank for this positive growth. Phase Il continuesto be awork in progress creating mentoring
connections between high school and middle school students. ROPE provides opportunities for
young adolescents to learn and apply vital skills of self advocacy, problem solving, decision
making, and goal setting while building and maintaining healthy relationships. ROPE provides a
vehicle to integrate a number of important youth and community development approaches,
including the forty developmental assets, and has concrete programmatic elements to build
strong kids, strong families, and strong communities. ROPE serves as a catalyst to engage
organizations and communities in a process of change.

In the upcoming 2007-2008 school year an evaluation process for ROPE will include
guestionnaires for students, parents, and teachers that will assist in collecting data that measures
effectivenessin both cognitive and affective realms. The datawill provide valuable information
regarding the aspects of adolescent development. Examples include the following:

adol escent attitudes,

emerging responsible independence;

self confidence;

self awareness/self control;

recognition and appreciation of personal strengths and attributes,

the ability to work towards mastery of goals;

appreciation of the diversity and talents of others;

decision making/problem solving skills;

|eadership development;

accepting and embracing healthy challenges;

building a support network that can be comfortably accessed to seek help if necessary;
devel oping an understanding of the power of synergistic team work and cooperation;
recognition of how the effective performance of individual roles contributes to both
individual and group success,

maturity in responding to more challenging situations, including change and transition;
development of effective communication skills and the ability to manage peer pressure;
appreciation of persona best;

understanding the measures to stay safe in avariety of circumstances;

strategies for stress management/time management/staying calm under difficult
circumstances,

developing positive leisure time interests,

learning to trust others...or not;

the powerful influence of parent involvement.

-12 -



Action Plan 4: Relationships (continued)

High School

The Academic Seminar class continued to be used to implement an academic advisory program
thisyear. Each academic seminar teacher was assigned a core advisory group. An effort was
made to place students, for whom we had concerns, with specific teachers so that their academic,
social and emotional needs could be better met. The class met for 86 minutes every other day
and the teacher advisors worked with their advisees in an effort to guide them academically, as
well as socially and emotionally throughout the year. Each teacher was provided with an
Advisor/Advisee Handbook, which they could use at their discretion. The advisors received
copies of their advisee' s progress reports and report cards. The teachers were charged with
guiding and grading students in their portfolio assembly process as well as conducting
developmentally appropriate activities at each grade level.

This year avariety of methods were used to gather data so that the effectiveness of the academic
seminar class and its various components, one of which is the mentoring piece, could be
assessed. Teachers, students, and parents were given opportunities to provide feedback on
Academic Seminar through surveys and focus groups. The NEASC self-study and evaluation
report also contained many specific references to academic seminar. This information was
reviewed and the staff met used a professional development day to discuss, analyze and create an
action plan for addressing ways to improve the advisory process.

Specifically the data showed the following:

In the Endicot Survey undertaken as part of the NEASC Self-Study, the following data was
collected. In response to the prompt, “I feel like thereis at least one adult in my school, in
addition to the guidance counselor, that | can talk to if | have a problem,” 72% of the students
surveyed answered in the affirmative. On the same survey, 81% of the staff agreed with the
statement, “| participate in the school’ s formal program for mentoring students.” (It should be
noted that since formal mentoring is done in Academic Seminar, and not all teachers teach this
class, the aforementioned discrepancy is an artifact of the situation.)

In recently released Report of the Visiting Committee as part of our NEASC evauation, Hale-
Ray High School received a number of commendations that speak to the opportunity for each
student to be known well and connect with adults. Those commendations are as follows:

Facilitation of multiple opportunities for student-adult connections;

The ongoing commitment to the well-being of students by the professional and support
staff;

The formal program [Academic Seminar] that provides an adult member of the school
community who serves to personalize each student’ s education experience;

The predominance of appropriate student-teacher ratios that support the mission and
expectations.

According to arecent survey amajority of both students and faculty agreed that “ Academic
Seminar has been effective for mentoring.”
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Action Plan 4: Relationships (continued)
High School (continued)

It was concluded that, overall, the advisory piece of academic seminar is the one that is the most
successful. The class provides students with the opportunity to connect to an adult within the
school that can help to advise them on a personal level without the constraints that may existin a
more academic course. Time is alotted specifically to relationship building and problem solving
al with an academic focus. Thisfocus aso allows teachersto identify possible areas of concern
and bring them to the attention of the guidance counselors, administration and the student
assistance team. The team can then work together to identify what interventions have been put
into place and what might be done further to address concerns. For example, students have been
referred to the after school academic support program and paired with peersfor tutoring. This
has led to fewer students on the D and F list and improved relationships and positive behavior
throughout the building. The NEASC report states, repeatedly, that Nathan Hale-Ray High
School is a place where students feel safe and cared about. Moving forward we will explore
creating a separate time for the advisor/advisee to meet. Doing thiswill alow advisors to work
with the same group of students for four years in smaller groups so that even stronger
connections can be established.
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Action Plan 5: Facilities

Objective 1. Every child will be provided with school facilitiesthat assist the delivery of a
comprehensive PreK -12 educational program, aswell as community-based activities.

Strategy 1. We will investigate community needs in regard to the use of school facilities.

Desired Outcome 1.2: A comprehensive 4-8 middle school program that will effectively meet
the needs of the students and which will be fully supported by the
community.

Action Step: Develop and implement a transition plan to support the opening of the
new 4-8 school.

The action step calls for a process to be devel oped to collect preliminary datafrom parents
regarding their questions and concerns for the move to the 4-8 school configuration. To that end,
the Superintendent met with elementary and middle school parents at separate meetings through
the elementary PTO and middle school MPAC. The following information was collected from
those meetings and is organized by category:

Busing
Location of the school and itsimpact on the length of time for students riding the bus.
Strong support for 4™ and 5™ grade students to ride with the younger elementary students.

Scheduling

Impact of 4™ and 5™ graders on different schedule than upper grades. Will the special
areateachers be impacted and how?
A few parents cited the benefit of changing start times for high school students.

Changing Classes

Three middle school parents felt that 4™ and 5™ grade should follow the elementary
model (i.e. self contained).

One parent stated if the school year started in the fall, the incoming 4™ graders would be
used to the self-contained model and would not know the difference.

One parent raised a concern if students switched teachers, would any one teacher have a
comprehensive understanding of their child?

Most parents at the middle school and more at the elementary school supported 4™
graders changing at least one class and 5™ graders keeping the present mode! of rotating
classes.

Most Earents were in favor of 4™ grade as a transition grade with minor class changing
and 5" grade increasing class changes.

A minimum of six parents cited their own experiences with moderate class switching
when students are in the 4™ and 5™ grades.

A few parents asked if consideration would be given to looping or multi-age grouping.

-15-




Action Plan 5: Facilities (continued)

Building
Concerns were expressed about sufficient space for recess and adequate playground
equipment.
Gym should remain at the size called for in the plan.
There were several questions about expansion needs in the future and how the design of
the building will accommodate those needs.
Ensure proper security at the entrance to the building.
Is there protection for students in inclement weather while waiting for buses at the school
site?
Will students be allowed to walk out to parents waiting in their cars? Is student safety
considered in the design?
Will al students have lockers and will they be of adequate size?
Acoustic blocks for the gym.
Concerns about final completion date of the project.
Does the design of the building provide for adding a pool and auditorium at alater date?
Size of the café and number of students able to eat lunch at the same time.
There should be strong consideration for air conditioning in the new building.

Cost Factors

Does reimbursement include all purchased items?
Will the School Building Committee cut more and how will the public be informed?

Other
Consideration for a before and after care program.

In addition, meetings were held with the staff at both schools to ascertain what concerns, if any,
staff had with the move to the new school. The following information summarizes the comments
and concerns expressed by the staff:

Building Design

Will the ventilation system be regulated to adjust the intake of fresh air?
Arethereindividual controlsfor interior classroomsto adjust flow of air intake?
Does the building design include an all-staff meeting room?

Do the windows open in the classrooms?

Storage Area— does the building design provide appropriate storage (e.g. audiovisual
equipment)?

Is there space for recess and playground equipment?

Arethe lockers single spaced or stacked?

Arethe size of the classrooms comparable to the elementary school ?

Financing
What happens if the referendum does not pass?
Would another referendum need to occur if the ed. specs. change?
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Action Plan 5: Facilities (continued)

Program Design

What will be the schedule for the 4™ and 572

5™ grade staff wants to keep present program model intact.

How will shared staff be scheduled?

How will the unified arts be scheduled with two different schedules?
Will support staff increase with the additional grade?

What will be the administrative structure?

How will the need for addition curriculum resources be assessed for the library media
center with the additional of the 4™ grade?

What will the class sizes be in the new school ?

Technology

Will the building be designed for wireless communication?
Who will manage the significant addition of technology?
Will staff be in-serviced on the use of the new technology?

Physical Move

What should staff be expected to move to the new school ?
How will the chemicals in the science rooms be moved?

The above information that is pertinent to the physical aspects of the school were transmitted to
the architects (e.g. Security, playground, acoustics, lockers, etc.) and were included in the
architectural drawings. The remaining information will be used by the faculty and
administration in devel oping time schedules, grouping configurations, bussing, etc.

The plan should be developed in final form by early spring 2008 and disseminated to all
stakeholders in anticipation of the new school opening in September 2008. Subsequently,
orientation programs for students and parents should be conducted in the new school in
August 2008 just prior to the start of the 2008-09 school year.
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Appendix A (continued)

Documents to Accompany Annual Student Progress Sheets

Kindergarten
1. Recognition of Sound/Symbol Assessment
2. Houghton Mifflin Early Literacy Assessment (Cover Sheet)
3. Running Record (if appropriate)
4. End of Year Math Assessment
5. End of Year Writing Sample & Drawing (In first grade...)

First Grade
1. Running Record for June (with miscue analysis)
2. End of Year Reading Test (Skills & Comprehension)
3. Grade One Sight Words (hard copy of scores below 80%)
4. End of Year Math Assessment
5. End of Year Writing Sample (Dear Second Grade Teacher...)

Second Grade

Running Record for June (with miscue analysis)

End of Year Reading Test (Skills & Comprehension)
Grade Two Sight Words (hard copy of scores below 80%)
Grade One Sight Words (if appropriate)

End of Year Math Assessment

Box Story Writing Prompt (unedited)

End of Year Writing Sample (Dear Third Grade Teacher...)

NogkrwdbE

Third Grade

Running Record for June (with miscue analysis)

End of Year Reading Test (Skills & Comprehension)

Spring Phonics/Decoding Screening Test (if appropriate)

Grade Two Sight Words (if appropriate)

End of Year Math Assessment

Final Writing Prompt

End of Year Writing Sample (Dear Fourth Grade Teacher...)(draft/final copy)
Research Project Evidence (cards, rough draft, final copy)

ONoO~WNE

Fourth Grade
1. End of Year Reading Test (Skills & Comprehension)
2. End of Year Math Assessment
3. Final Writing Prompt
4. Research Project Evidence (cards, rough draft, final copy)



Appendix A (continued) GRADE 4

STUDENT PROGRESS SHEET

June 2007
Name Current Teacher
Concerns:
Chronic Absenteeism Home/Family Issues Retention Grade
Pre THT Data Sheet
THT folder (active) THT folder (closed) Retention Recommendation
IEP 504 Plan

Current Instructional Support: [Codes: (1) support recommended; (2) presently receiving support; (3) dismissed]

Resource: Primary Support
Speech/Language Soc/Psych Title 1 oT PT

Additional Support Needs:

Specific Learning Strengths:

Specific Learning Problems:

Placement Issues:

Students must demonstrate mastery of the East Haddam Elementary School curriculum by meeting criteria using one
demonstration tool in each area (reading, spelling, writing, mathematics, social studies, science, and technology).

Reading/Language Arts Exit Criteria Mathematics Exit Criteria
Demonstration Tool  Criteria Student Score Demonstration Tool Criteria Student Score
Reading: CMT Math Raw Score 88 of 110 To Be Provided
Fall DRP 50+

_ CMT Math Strand 16 of 21 To Be Provided
CMT DRP To Be Provided Mastery
CMT Reading Comp. 20f3 To Be Provided End of Year Test 80%+

Strand Mastery
Alternative Performance Demonstration (see attached)

CMT Reading Scaled 243+ To Be Provided

Score Social Studies Exit Criteria
Spring Reading Test 80%-+ Demonstration Tool Criteria Student Score
DRA (optional) 4.0 Final Grade C or higher

Alternative Performance Demonstration (see attached) Alternative Performance Demonstration (see attached)

Sitton Spelling: Science Exit Criteria

Achievement Test 3 /30
Priority Word List I8 Demonstration Tool Criteria Student Score
Writing: . -
CMT DAW 8+ To Be Provided Final Grade C or higher
CMT Editing/Revising 2 of 2 To Be Provided Alternative Performance Demonstration (see attached)
Technolo
CMT Writing Scaled 240+ To Be Provided AECNO0gY
Score Meets grade level technology standards Yes
. N
Spring DAW 8+ C——

. . Alternative Performance Demonstration (see attached)
Alternative Performance Demonstration (see attached)



Appendix A (continued)

GRADE 3

STUDENT PROGRESS SHEET

Chronic Absenteeism

Home/Family Issues

Pre THT Data Sheet

THT folder ( active closed)
IEP

504 Plan

] 8

June 2007

Current Teacher

Receiving Teacher

Retention

Retention Recommendation

Current Instructional Support: [Codes: (1) support recommended; (2) presently receiving support; (3) dismissed]

Resource: Primary Support
Speech/Language Soc/Psych Title 1 oT PT
Additional Support Needs:
Specific Learning Strengths:
Specific Learning Problems:
Placement Issues:
Reading Below Average Above Mathematics Below Average Above
Avg Avg Avg Avg
General performance level Concept understanding
Listening comprehension Concept application
Silent reading comprehension Fact knowledge (+)
Phonics Fact knowledge (-)
Structural analysis Fact knowledge (x)
Fact knowledge (+)
Fall DRP: Problem solving
Guided Reading Levels: above at below Work Habits seldom sometimes consistently
Grade Level
September Displays initiative
January Assumes responsibility
June Needs structure
Works independently
Sitton Spelling Reads/follows directions
Achievement Test 3 120 independently
Priority Word List /57
Social Development seldom sometimes consistently
Process Writing Below Average Above

Avg Avg
Organization
Sentence structure
Focus on topic
Spelling
Syntax/Grammar
Mechanics

Please use reverse side for additional comments.

Works well alone

Works well with peers
Works well with adults
Assumes leadership role

Meets grade level technology standards Yes
No



Appendix A (continued)

GRADE 2

STUDENT PROGRESS SHEET

Name

Chronic Absenteeism

Home/Family Issues

Pre THT Data Sheet

THT folder ( active closed )
IEP

504 Plan

[ T]T]

June 2007

Current Teacher

Receiving Teacher

Retention

Retention Recommendation

Current Instructional Support: [Codes: (1) support recommended; (2) presently receiving support; (3) dismissed]

Resource: Primary Support
Speech/Language Soc/Psych Title 1 oT PT
Additional Support Needs:
Specific Learning Strengths:
Specific Learning Problems:
Placement Issues:
Reading Below Average Above Mathematics Below Average Above
Avg Avg Avg Avg
General performance level Concept understanding
Listening comprehension Concept application
Silent reading comprehension Fact knowledge (+)
Phonics Fact knowledge (-)
Structural analysis Problem solving
Spring DRP:
Work Habits seldom sometimes consistently
Guided Reading Levels: September
(PM Benchmark) December - Displays initiative
March - Assumes responsibility
June - Needs structure
) Works independently
Sight Word Mastery: % Reads/follows directions
) ) independently
Sitton Spelling
Achievement Test 3 /15
Priority Word List ____ 135 Social Development  seldom sometimes consistently
Process Writing Below Average Above Works well alone

Avg Avg

Organization
Sentence structure
Focus on topic
Spelling
Syntax/Grammar
Mechanics

Please use reverse side for additional comments.

Works well with peers
Works well with adults
Assumes leadership role

Meets grade level technology standards Yes
No



Appendix A (continued)

GRADE 1

STUDENT PROGRESS SHEET

Name

Chronic Absenteeism

Home/Family Issues

Pre THT Data Sheet

THT folder ( active closed)
IEP

504 Plan

111

June 2007

Current Teacher

Receiving Teacher

Retention

Retention Recommendation

Current Instructional Support: [Codes: (1) support recommended; (2) presently receiving support; (3) dismissed]

Resource: Primary Support

Speech/Language Soc/Psych Title 1 oT PT
Additional Support Needs:
Specific Learning Strengths:
Specific Learning Problems:
Placement Issues:
Behavior Issues/Modifications:
Reading Below Average Above Mathematics Below Average Above

Avg Avg Avg Avg
General performance level Concept understanding &
Listening comprehension application
Independent comprehension Problem solving
Numeral formation
Phonics score /40
Structural analysis score /40 Fact knowledge (+) /35
Fact knowledge (-) /35
Guided Reading Levels: September
(PM Benchmark) January Work Habits seldom sometimes consistently
June
) Displays initiative
Sight Word Mastery: % Assumes responsibility
) ) Needs structure

Sitton Spellin Works independently

Achievement Test3 /10 Reads/follows directions

Prlorlty Word List —/15 independenﬂy
Process Writing Below Average Above Social Development seldom sometimes consistently

Avg Avg

Organization

Complete sentences
Focus on topic

Spelling
Syntax/Grammar
Conventions
Appropriate handwriting

Please use reverse side for additional comments.

Works well alone

Works well with peers
Works well with adults
Assumes leadership role

Meets grade level technology standards Yes
No



Appendix A (continued)

KINDERGARTEN

STUDENT PROGRESS SHEET
June 2007

Chronic Absenteeism

Home/Family Issues

Pre THT Data Sheet

THT folder ( active closed )
IEP

504 Plan

] 8

Current Teacher

Receiving Teacher

Retention

Retention Recommendation

Current Instructional Support: [Codes: (1) support recommended; (2) presently receiving support; (3) dismissed]

Resource: Primary Support
Speech/Language Soc/Psych Title 1

oT PT

Additional Support Needs:

Specific Learning Strengths:

Specific Learning Problems:

Placement Issues:

Reading yes no

Story listener
Book handler
Sense of story/oral comprehension

Process Writing (check one)

Writes using random letters

Writes using beginning sounds

Writes using beginning and middle sounds

Writes using beginning, middle and ending sounds
Writes beginning, middle, and ending sounds with
vowel usage

Mathematics yes no

Conservation of number
One-to-one correspondence
Number recognition 0-10
Prints numbers 0-10
Number usage

Work Habits seldom sometimes consistently

Displays initiative
Assumes responsibility
Needs structure
Works independently
Follows directions

Last level of Reading Instruction:

Please use reverse side for additional comments.

Consonant Sound/Symbol Association

January  Recognition 123
June Identification 123

Letter Identification

September Upper 126
Lower 126
January Upper 126
Lower 126
June Upper 126
Lower 126

Core Word List

Reads /16
Spells /16
Social Development seldom sometimes consistently

Works well alone

Works well with peers
Works well with adults
Assumes leadership role

Meets grade level technology standards Yes
No



APPENDIX B

EIGHTH GRADE

EXIT CRITERIA



Appendix B (continued)

NATHAN HALE-RAY MIDDLE SCHOOL
GRADE 8 LANGUAGE ARTSPORTFOLIO

TABLE OF CONTENTS

Name:

School Y ear:

These are my portfolio pieces.

| have included one piece along with areflection sheet from each of the following categories:

TITLE OF PIECE:
1. PERSUASIVE WRITING:

This piece demonstrates that | can convince

others to do or believe something.

2. RESPONSE TO LITERATURE:

This piece demonstrates that | can connect what | read
to my own life or to something else | have seen, read,
or learned.

3. RESEARCH PROJECT:

This piece demonstrates that | can research athesis
statement, take notes, organize my paper, and include
aworks-cited page that follows the Modern Language
Association method.



Appendix B (continued)

NATHAN HALE-RAY MIDDLE SCHOOL
GRADE 8 MATHEMATICSPORTFOLIO

TABLE OF CONTENTS

Name:

School Y ear:

These are my portfolio pieces.
| have included one piece along with areflection sheet from each of the following categories:
TITLE OF PIECE:

1. PORTFOLIO ACTIVITY:
*(Provided in various sections of Algebra | book)

*(Design an original/personal activity)

This piece demonstrates that | can recognize connections
between different mathematical ideas or between mathematics
and other disciplines. | can communicate this knowledge
through the use of charts, graphs and tables designed by me

or by way of computer assisted technology.

2. CHAPTER TEST OR QUIZ:

This piece demonstrates that | can solve problems
through the use of appropriate strategies and mathematical
reasoning.

3. CAPT PROBLEMS:

This piece demonstrates that | can solve and accurately
explain open-ended problems through the utilization of multiple
strategies that lead to correct solutions.



Appendix B (continued)

NATHAN HALE-RAY MIDDLE SCHOOL
GRADE 8 SCIENCE PORTFOLI10O

TABLE OF CONTENTS

Name:

School Y ear:

These are my portfolio pieces.

| have included one piece along with areflection sheet from each of the following categories:

TITLE OF PIECE:
1. LAB REPORT:

This piece demonstrates that | can complete alab

Report reflective of expectationsin the 5-8 curriculum.

2. CURRENT EVENT/JOURNAL SUMMARY:

This piece demonstrates that | can read, interpret and
examine the information printed in different sources
of science information.

3. PROJECT:

This piece demonstrates that | mastered a key
understanding of a curriculum area. Examples: Poster,
PowerPoint, Presentation, Games, etc.



Appendix B (continued)

NATHAN HALE-RAY MIDDLE SCHOOL
GRADE 8 SOCIAL STUDIESPORTFOLIO

TABLE OF CONTENTS

Name:

School Y ear:

These are my portfolio pieces.
| have included at |east one piece along with areflection sheet from each of the following categories:
TITLE OF PIECE:

1. THESIS PAPER (persuasive writing):

This piece demonstrates that | can convince others

to do or believe in something. This piece also
demonstrates that | can develop, research and address
athesis statement, take notes, outline, and develop

a properly formatted works-cited page.

2. TECHNOLOGY:

This piece demonstrates that | can use technology
asalearning tool across al disciplines.

3. RESPONSE TO MULTIMEDIA, TEXT AND
PRESENTATIONS:

This piece demonstrates that | can connect what |
read or observe to my own life or to something
else | have seen, read, or learned.



APPENDIX C

Language Arts Curriculum Benchmarks and Assessments
Grade8

CONTENT STANDARD 1: READING AND RESPONDING
Studentsread, comprehend and respond in individual, literal, critical and evaluative ways
toliterary, informational and persuasivetexts, both print and multi-media.

PERFORMANCE STANDARDS (BENCHMARKY):

How do we under stand what we read?
Students will describe the text by giving an initial reaction to the text and describing its
general content and purpose.
Students interpret the text by using prior knowledge and experience.
Students reflect on the text to make judgments about its meaning and quality.
Students will analyze text and task, set purpose and plan appropriate strategies for
comprehending, interpreting and eval uating texts.
Students will generate questions before, during, and after reading, writing listening and
viewing.
Students will make and confirm or review predictions.
Students will use avariety of monitoring and self-correcting methods (skimming,
scanning, reading ahead, re-reading, using resources summarizing, retelling, readjusting
speed.)
Students will use the structure of narrative, expository, persuasive, and visual text to
interpret and extend meaning.
Students will select and apply efficient and effective word recognition strategies,
including contextual clues, picture clues, phonics and structural analysis.
Students will use avariety of strategies to develop an extensive vocabulary.
Students will identify and use main ideas and supporting details in informational texts or
elements, such as key events, main characters and setting in narratives.
Students will make inferences about ideas implicit in narrative, expository, persuasive
and poetic texts.
Students will understand that a single text may elicit awide variety of responses.
Students will interact with othersin creating, interpreting and evaluation of written, oral
and visual texts.

METHODS OF ASSESSMENTS

Degrees of Reading Power: In-house assessment

CMT 4

Response to literature: Open ended questions/Reading Response Journals

Response to literature: Reader Response journals that students complete as they self-
select anovel in groups and respond to their novelsin writing.

Reader’ s Responses: Joy of Reading sheet (see attached)



Appendix C (continued)

CONTENT STANDARD 2: EXPLORING AND RESPONDING TO LITERATURE
Studentsread and respond to classical and contemporary texts from many cultures and
literary periods.

PERFORMANCE STANDARDS (BENCHMARKY):

How does literature enrich our lives?
Students will explore and respond to classic literary text.
Students will explore and respond to contemporary literature.
Students will evaluate the merit of literary text on the basis of individual preferences and
established standards.
Students will examine the ways readers and writers are influenced by individual, social,
cultural and historical context.
Students will recognize literary conventions and devices and understand how they convey
meaning.
Students will demonstrate an understanding that literature represents, recreates, shapes
and explores human experience thought language and imagination.
Students will explore and respond to the aesthetic elements of literature, including
spoken, visual and written texts.
Students will use literature as aresource to explore ideas and decisions, as well as
political and social issues.
Students will identify the unique and shared qualities of the voices, cultures and historical
periodsin literature.
Students will explore and respond to text representing both the literary tradition and the
diversity of American cultural heritage.

METHODS OF ASSESSMENTS

Response to literature: Open ended questions/Reading Response Journals

Book related projects

Reader Response project. Students presented a PowerPoint presentation to the classon a
self-selected novel in self-selected groups.

4™ Generation CMT Coach Book

Open/ended — Interpretations, Text-to-text (in workbooks)

Book Clubs — Justice Unit, Inventing Elliot (see attached)




Appendix C (continued)

CONTENT STANDARD 3: PRODUCING TEXTS

Students produce written, oral and visual textsto express, develop and substantiate ideas
and experiences.

PERFORMANCE STANDARDS (BENCHMARKY):

How do we write, speak and make presentations effectively?
Students will communicate effectively by determining the appropriate text structure on
the basis of audience, purpose, and point of view.
Students will communicate effectively in descriptive, narrative, expository, and
persuasive modes.
Students will gather, select, organize and anayze information from primary and
secondary sources.
Students will engage in a process of generating ideas, drafting, revising, editing and
publishing or presenting.
Students will engage in writing, speaking and developing visua texts through frequent
reflection, reevaluation and revision

METHODS OF ASSESSMENTS:

Timed Writing Prompts In-house

Connecticut Mastery Test Writing Prompt

In-house samples: Fall: My Most Important Day; Mid Winter: Snow Day

Final Draft of Writing Process Piece — Narrative, Expository, Persuasive

Oral/Visual Presentations. Mid-winter: Biography Project Presentation; Spring: Poetry
Presentation

Poetry project presentations. After completion of aresearch paper on a self-selected
poet, students shared their information in an oral presentation. Thisincluded a discussion
of the poet’slife, influences, and history. Students memorized a poem by their poet and
shared the literary techniques that the poet used in his/her work.

Reader’s Theatre



Appendix C (continued)

CONTENT STANDARD 4: APPLYING ENGLISH LANGUAGE CONVENTIONS
Students apply the conventions of Standard English in oral and written communication.

PERFORMANCE STANDARDS (BENCHMARKY):

How do we use the English language appropriately to speak and write?
Students will proofread and edit for grammar, spelling, punctuation and capitalization
Students will speak and write using conventional patterns of syntax and diction.
Students will use variations of language appropriate to purpose, audience and task.
Students will develop fluency and competency in the English language arts by using and
building upon the strengths of the learner’ s language and culture.

METHODS OF ASSESSMENTS

Final Draft of Writing Process

Book Report

Book Project

CMT Practice editing and revising test from handbook

CMT Editing and Revising (scores to arrive Spring 2007)

CMT Coach Pretest/Post test

CMT Editing and Revising

Final Draft of Writing Process — personification piece. Students were taught the literary
term personification. They were asked to create a piece pretending they were an
inanimate object for aday. They were asked to incorporate the 5 types of imagery in
their writing

4™ Generation CMT

Editing/Revising (in workbook)




APPENDIX D

M athematics Curriculum Benchmarks and Assessments
Grade8

NUMERICAL AND PROPORTIONAL REASONING (from Frameworks)

Students express quantitative rel ationships numerically, in multiple ways in order to make connections
and simplify calculations using avariety of strategies, tools and technol ogies.

How are quantitative relationships represented by numbers?

NUMBER SENSE (Curriculum Content Standard 1)

OPERATIONS (Curriculum Content Standard 2)

ESTIMATION AND APPROXIMATION (Curriculum Content Standard 3)
RATIOS, PROPORTIONS AND PERCENTS (Curriculum Content Standard 4)

GEOMETRY AND MEASUREMENT (from Frameworks)

Students analyze, visualize, measure and transform shapes and structures

using avariety of strategies, tools and technologies.

How do geometric relationships and measurements help us to solve problems and make sense of our
world?

MEASUREMENT (Curriculum Content Standard 5)
SPATIAL RELATIONSHIPS AND GEOMETRY (Curriculum Content Standard 6)

WORKING WITH DATA: PROBABILITY AND STATISTICS (from Frameworks)

Students analyze data to make informed decisions using a variety of strategies, tools and technologies.
How can collecting, organizing and displaying data help us analyze information to make reasonable
predictions and informed decisions?

PROBABILITY AND STATISTICS (Curriculum Content Standard 7)
DISCRETE MATHEMATICS (Curriculum Content Standard 10)

AL GEBRAIC REASONING: PATTERNS AND FUNCTIONS (from Frameworks)
Students represent and analyze patterns and functional relationships using

avariety of strategies, tools and technologies.

How do patterns and functions help us describe data and physical phenomena?

to solve a variety of problems?

PATTERNS (Curriculum Content Standard 8)
ALGEBRA AND FUNCTIONS (Curriculum Content Standard 9)



Appendix D (continued)

Content Standard 1: NUMBER SENSE
Students will use numbers to count, measure, compare, order, scale, locate and |abel, and use a variety
of numerical representations to present, interpret, communicate and connect various kinds of numerical
information.

Grade 5 Benchmarks Aligned to CMT:
Students will explore place value with large numbers up to 10,000.
Students will apply set, areas and linear models to develop conceptual understanding of fractions.
Students will rename equivalent fractions, mixed numbers and improper fractions.
Students will compare and order fractions and decimals.
Students will relate fractions, mixed numbers and decimals to concrete, pictorial and symbolic
representations.

M ethods of Assessment:

Illustrations for adding/subtracting fractions Teacher observation of individual

Picture naming for equivalent fractions understanding

Expanded/short word name assessment Error Analysis- time spent conferencing
Quizzes with students to discuss errors and identify
Classroom activities areas of the computation process which

often requires re-teaching
Grade 6 Benchmarks Aligned toCMT:
Students will locate, identify and order numbers on number lines, scales and grids.
Students will represent fractions, mixed numbers, decimals and percentsin avariety of equivalent forms
(concrete, pictoria and symbolic representations).
Students will explore rea-world situations to devel op an understanding of the meaning of fractions,
decimals and percents.
Students will develop and apply number theory conceptsin real-world problem situations.
Students will use real-world experiences to construct number meanings.
Students will develop and use intuitive sense of the magnitude of numbers greater than 10,000.
M ethods of Assessment:

Homework Peer & self evaluation

Team/individual student presentations Student exhibits

Teacher created tests and quizzes Portfolio assessment

Student participation in class discussions Error Analysis- teacher/student conferencing

Grade 7 Benchmarks Aligned to CMT:
Students will locate, identify and order numbers on number lines, scales and grids.
Students will represent fractions, mixed numbers, decimals and percentsin avariety of equivalent forms
(concrete, pictoria and symbolic representations).
Students will explore rea-world situations to develop an understanding of the meaning of integers,
fractions, decimals and percents.
Students will develop and apply number theory conceptsin real-world problem situations.
Students will extend the understanding of the relationship among fractions, decimals and whole numbers
to include percents and integers.
Students will use real-world experiences to construct number meanings.
Students will develop and use intuitive sense of the magnitude of numbers greater than 10,000.
M ethods of Assessment:

Buying T-shirt for a sports team - organize Describing aBox - after determining various
data, calculate percents, discounts, totals; measurements, perform calculations to

write aletter to the board of education determine perimeter, area, etc.

Bargain Hunters activity - organizing data, Homework and class work

percent discount, calculate percent off Teacher observation of cooperative grouping

activities and class discussions



Appendix D (continued)
Content Standard 1: NUMBER SENSE (continued)

Grade 8 Benchmarks Aligned to CMT:
Students will use real-world experiences to construct number meanings for powers, roots and
scientific notation.
Students will use real-world experiences to construct number meanings for rational numbers.
Students will develop and use an intuitive sense of the magnitude of numbers.
Students will understand, represent and use numbersin avariety of equivalent formsto solve
problems that arise from real-world situations.

M ethods of Assessment:

Class work and homework Team/individual student presentations
Cell Phone Challenge Teacher observation of student
PizzaMenu (creation & design) participation and class discussions
“The Apprentice” game (team project) Student/teacher conferencing for error
Recipe Conversions Lab anaysis

Cumulative review unit tests and quizzes Portfolio Assessment



Appendix D (continued)

Content Standard 2: OPERATIONS
Students will add, subtract, multiply and divide with whole numbers, fractions, decimals and integers
and develop strategies for selecting the appropriate computationa and operational methods for solving
problems.

Grade 5 Benchmarks Aligned to CMT:
Students will develop and verbalize their conceptual understanding of addition and subtraction with
whole numbers, fractions and decimal s using concrete, pictorial and symbolic models.
Students will relate operations to real-world and problem solving experiences.
Students will construct, develop and explain avariety of mental computation and estimation strategies.
Students will develop and use appropriate mathematical language and symbols related to operations.
Students will select and apply appropriate procedures for computation.
Students will explore the concept of the Order of Operations.
Students will develop fluency with multiplication and division of whole numbers through 10.

M ethods of Assessment:

Bar graph / pictograph test Error Analysis- time spent conferencing
100 facts timed tests (multiplication) with students to discuss errors and identify
Teacher observation of individual areas of the computation process which
understanding often requires re-teaching

Classroom activities Quizzes

Grade 6 Benchmarks Aligned to CMT:
Students will develop fluency with all operations with multi-digit whole numbers.
Students will develop fluency with addition, subtraction and multiplication of decimals, fractions and
mixed numbers.
Students will multiply and divide whole numbers and decimals by10, 100 and 1000.
Students will use the Order of Operations.
Students will identify and use inverse relationships of arithmetic operations.
Students will develop and explain procedures for performing operations with rational numbers.
Students will use estimation skills for determining the reasonableness of answers.
Students will select and use appropriate method for computing from among estimation, paper and pencil
and technology in real-world problem situations.
M ethods of Assessment:

Homework Peer & self evaluation

Team/individual student presentations Student exhibits

Teacher observation Portfolio assessment

Teacher created tests and quizzes Error Analysis- teacher/student conferencing

Student participation in class discussions

Grade 7 Benchmarks Aligned to CMT:
Students will develop fluency with all operations with multi-digit whole numbers and decimals and
addition, subtraction and multiplication of fractions and mixed numbers.
Students will multiply and divide whole numbers and decimals by 10, 100 and 1000.
Students will use the Order of Operations.
Students will identify and use inverse relationships of arithmetic operations.
Students will develop and explain procedures for performing operations with rational numbers and
percents.
Students will select and use appropriate method for computing from among estimation, paper and pencil
and technology in real-world problem situations.
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Content Standard 2: OPERATIONS (continued)

M ethods of Assessments;

Formulas, Algebraic Expressions and
Order of Operations unit test

Sweetheart Packets activity - calculating
mean, median, mode and range

Buying T-shirt for a sports team -
organize data, calculate percents,
discounts, totals; write aletter to the
board of education

Grade 8 Benchmarks Aligned to CMT:

Bargain Hunters activity - organizing
data, percent discount, calculate percent
off

Describing a Box - after determining
various measurements, perform
calculations to determine perimeter,
area, etc.

Teacher observation of cooperative
grouping activities and class discussions

Students will develop, use and explain operations and applications involving integers and

rational numbers

Students will develop, use and explain calculations and applications of powers and roots.
Students will extend the identification and use of inverse relationships to include powers and

roots.

Students will select and use appropriate method for computing from among estimation, paper
and pencil and technology in real-world problem situations.

M ethods of Assessment:

Cell Phone Challenge
PizzaMenu (creation & design)

Cumulative review unit tests and quizzes

Team/individual student presentations
Teacher observation of student
participation and class discussions

Student/teacher conferencing for error
anaysis
Portfolio Assessment



Appendix D (continued)

Content Standard 3: ESTIMATION AND APPROXIMATION
Students will make estimates and approximations and judge the reasonableness of results.

Grade 5 Benchmarks Aligned to CMT:
Students will develop, apply and explain avariety of estimation strategies in problem situations
involving quantities and measures.
Students will use estimates to determine relative size and order of fractions and decimals.
Students will identify appropriate procedures for making estimates of whole number, fraction
and decimal computations.
Students will estimate reasonabl e solutions to problems involving money amounts/change.
Students will estimate lengths and areas.
Students will recognize when estimation is appropriate and understand the usefulness of an

estimate.

M ethods of Assessment:
Over and under-estimation using number Error Analysis- time spent conferencing
cards as manipulative with students to discuss errors and
Homework and class work identify areas of the computation process
Teacher observation of individual which often requires re-teaching
understanding

Grade 6 Benchmarks Aligned to CMT:
Students will develop, apply and explain avariety of estimation strategies in problem situations
involving quantities and measures.
Students will recognize when estimation is appropriate and understand the usefulness of an
estimate as distinct from an exact answer.
Students will use estimation to predict outcomes and determine reasonableness of results.
Students will determine whether a given estimate is an overestimate or an underestimate.
Students will estimate lengths, areas and angle measures.

Methods of Assessment:

Homework Peer & self evaluation
Team/individual student presentations Student exhibits

Teacher observation Portfolio assessment

Teacher created tests and quizzes Error Analysis- teacher/student
Student participation in class discussions conferencing

Grade 7 Benchmarks Aligned to CMT:
Students will develop, apply and explain avariety of estimation strategies in problem situations
involving quantities and measures.
Students will recognize when estimation is appropriate and understand the usefulness of an
estimate as distinct from an exact answer.
Students will use estimation to predict outcomes and determine reasonableness of results.
Students will determine whether a given estimate is an overestimate or an underestimate.
Students will estimate lengths, areas and angle measures.

M ethods of Assessment:
Unit test on Data Interpretation Homework and class work
Teacher observation of cooperative
grouping activities and class discussions
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Content Standard 3: ESTIMATION AND APPROXIMATION (continued)

Grade 8 Benchmarks Aligned to CMT:
Students will assess the reasonableness of answers to problems arrived at using pencil and paper
techniques, mental math, formulas and technology.
Students will develop, use and apply avariety of estimation strategies in problem situations.
Students will recognize the limitations of estimation and assess the amount of error resulting
from estimation.

M ethods of Assessment:

PizzaMenu (creation & design) Student/teacher conferencing for error
Cumulative review unit tests anaysis
Team/individual student presentations Portfolio Assessment

Teacher observation of student
participation and class discussions



Appendix D (continued)

Content Standard 4: RATIOS, PROPORTIONS AND PERCENTS
Students will use ratios, proportions and percents to represent rel ationships between quantities and
measures and solve problems involving ratios, proportions and percents.

Grade 5 Benchmarks Aligned to CMT:
*note* CMT Strand 12- Ratios and Proportions and CMT Strand 13- Computation with Percents
are not tested on Grade 5 CMT.

Methods of Assessment:
Non-Applicable

Grade 6 Benchmarks Aligned to CMT:
Students will apply and explain methods of solving problems involving ratio.
Students will use appropriate technology to enhance development of concept of ratio.
*note* CMT Strand 13- Computation with Percents not tested on Grade 6 CMT.
Methods of Assessment:

Short answer quizzes Student participation in class discussions
Multiple choice & open-ended questions Error Analysis- teacher/student
Teacher observation conferencing

Grade 7 Benchmarks Aligned to CMT:
Students will represent percentsin avariety of ways, including pictorial and symbolic.
Students will find percents of whole numbers.
Students will develop proportional thinking using concrete and pictorial models.
Students will apply and explain methods of solving problemsinvolving ratio, proportion and
percent.
Students will use appropriate technology to enhance development of concepts of ratio,
proportion and percent.

M ethods of Assessment:

Homework and class work Buying T-shirt for a sports team -
Percents & Algebraic Equations quiz organize data, calculate percents,
Bargain Hunters activity - organizing discounts, totals

data, percent discount, calculate percent Teacher observation of cooperative

of f grouping activities and class discussions

Grade 8 Benchmarks Aligned to CMT:
Students will extend applications of ratio and proportion.
Students will develop, use and explain processes to identify and find equivalent rates.
Students will use appropriate technology to enhance development of concepts of ratio,
proportion and percent.

Methods of Assessment:

PizzaMenu (creation & design) Teacher observation of student

Cell Phone Challenge participation and class discussions
Class work and homework Student/teacher conferencing for error
Cumulative review unit tests anaysis

Team/individual student presentations Portfolio Assessment



Appendix D (continued)

Content Standard 5: MEASUREMENT
Students will make and use measurements in both customary and metric units to approximate, measure
and compute length, area, volume, mass, temperature, angle and time.

Grade 5 Benchmarks Aligned to CMT:
Students will identify and use appropriate tools to measure customary and metric units.
Students will identify, use and convert within appropriate customary and metric units of measure.
Students will solve measurement problems using length, perimeter, area, capacity, mass and temperature.
Students will estimate length, area, capacity, mass and temperature.
Students will use estimated and actual measurements to describe and compare real-world situations.
Students will determine elapsed time in hours and minutes.
Students will convert time using minutes, hours and days.

M ethods of Assessment:
Class activities

Quizzes
Error Analysis- time spent conferencing areas of the computation process which
with students to discuss errors and identify often requires re-teaching

Grade 6 Benchmarks Aligned to CMT:
Students will make accurate measurements.
Students will use both metric and customary units of measure and convert units within a system.
Students will apply formulasin rea-world problem situations involving measurement.

M ethods of Assessment:

Have students estimate distance, area, the classroom using both customary and
volume & angles found in school, town, etc. metric units

Teacher observation of students measuring Participation in discussion about the best
lengths and cal culating areas of shapesin units to use to measure objectsin classroom

Create then use conversion charts
Grade 7 Benchmarks Aligned to CMT:
Students will make accurate measurements.
Students will use both metric and customary units of measure and convert units within a system.
Students will apply formulasin rea-world problem situations involving measurement.
M ethods of Assessment:

Make 6-inch & 10-cmrulers Let's Scale It project (measure and create
Describing aBox (measure in inches & cm; scale model of 2- or 3-dimensional object)
calculate perimeter & areaof each face, etc.) Teacher observation of cooperative grouping

activities and class discussions
Grade 8 Benchmarks Aligned to CMT:
Students will apply formulas and procedures for determining measures.
Students will use measurement tools and appropriate techniques to measure quantities to specified
degrees of precision and accuracy.
Students will explain how to measure objects indirectly.
M ethods of Assessment:
Surface Arealab Class work, homework and unit test
Room M easurements project Teacher observation, practice.& discussions
Conversions (metric and standard) Portfolio Assessment
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Content Standard 6: SPATIAL RELATIONSHIPS AND GEOMETRY
Students will analyze and use spatial relationships and basic concepts of geometry to construct, draw,
describe and compare geometric models and their transformation and use geometric rel ationships and
patterns to solve problems.

Grade 5 Benchmarks Aligned to CMT:
Students will identify, describe, model, classify, discuss and compare shapes and properties of shapes.
Students will construct geometric shapes.
Students will explore transformations with geometric shapes and designs.
Students will identify and describe congruence and symmetry.
Students will identify concepts of area and perimeter and relate them to geometric shapes.
Students will understand and apply the properties of parallel and perpendicular lines.
Students will investigate, explore and describe geometry in nature and real-world applications.
M ethods of Assessment:

Draw and describe shapesindividualy and Teacher observation of individual

then cooperatively understanding

Observation of class manipulating paper to Error Analysis- time spent conferencing
form lines of symmetry and congruence with students to discuss errors and identify
Homework and class work areas of the computation process which

often requires re-teaching
Grade 6 Benchmarks Aligned to CMT:
Students will identify, describe, compare and classify plane and solid geometric figures.
Students will understand and apply the concepts of symmetry, similarity and congruence.
Students will identify and draw geometric transformations (trandl ations, reflections and rotations).
Students will understand and apply the properties of parallel and perpendicular lines.
Students will investigate, explore and describe the geometry in nature and real-world applications.
M ethods of Assessment:

Homework and class work Visualy and kinesthetically manipulate
Teacher observation and assessment of geometric figures and transformations
students identifying shapes and classifying Geometry cumulative assessment

them into Venn diagrams Multiple choice & open-ended questions

Error Analysis- teacher/student conferencing

Grade 7 Benchmarks Aligned to CMT:

Students will identify, describe, compare and classify plane and solid geometric figures.

Students will understand and apply the concepts of symmetry, similarity and congruence.

Students will identify and draw geometric transformations (trand ations, reflections and rotations).

Students will understand and apply the properties of parallel and perpendicular lines.

Students will investigate, explore and describe the geometry in nature and real-world applications.
M ethods of Assessment:

Geometry pre-assessment Let's Scae It project

Participation in paper folding activity to Homework and class work

identify polygons and their properties Teacher observation of cooperative grouping
Describing a Box (class discussion about the activities and class discussions

properties of the net)



Appendix D (continued)
Content Standard 6: SPATIAL RELATIONSHIPS AND GEOMETRY (continued)

Grade 8 Benchmarks Aligned to CMT:
Students will develop an understanding of the properties of geometric figures by applying
knowledge of transformations (translations, reflections and rotations).
Students will develop an understanding of the properties of geometric figures by applying
knowledge of coordinate representations.
Students will use inductive reasoning to devel op properties of figures.
Students will analyze properties of three-dimensional shapes by constructing models and by
drawing and interpreting two-dimensional representations of them.
Students will investigate, explore and describe geometry in nature and solve geometric problems.
Students will describe geometric objects algebraically.
Students will classify figuresin terms of congruence and similarity and apply these relationships.
Methods of Assessment:

Room M easurements project Observation of students manipulating
Surface Arealab snap-cubes as an aid in drawing 3-
Class work, homework and unit test dimensional figures

Portfolio Assessment Observation of students creating nets of

objects to determine surface area
Student exhibits
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Content Standard 7: PROBABILITY AND STATISTICS
Students will use basic concepts of probability and statistics to collect, organize, display and analyze
data, simulate events and test hypotheses.

Grade 5 Benchmarks Aligned to CMT:
Students will solve problemsinvolving elementary notions of probability and fairness.
Students will interpret probabilities as fractions.
Students will use experimental probability to make and test predictions.
Students will explore avariety of ways for systematically recording, organizing and analyzing data.
Students will construct, organize and interpret circle graphs, bar graphs and pictographs from sets of data.
Students will recognize patterns & trends & make predictions based on data from tables, graphs & charts.
Students will construct and defend reasonable conjectures from tables, graphs and charts.

M ethods of Assessment:

Homework and class work Error Analysis- time spent conferencing
Analyze and conference with students to with students to discuss errors and identify
assess understanding of reasonable areas of the computation process which
conclusions often requires re-teaching

Teacher created tests and quizzes

Grade 6 Benchmarks Aligned to CMT:
Students will estimate and solve problems involving elementary notions of probability and fairness.
Students will express probabilities as fractions.
Students will select appropriate measures of central tendency.
Students will make and test predictions.
Students will estimate and solve problems involving means, medians and modes.
Students will generate, collect, organize, display and analyze data.
Students will select appropriate graphical representations from line, bar, circle and stem-and-leaf
diagrams/graphs.
Students will construct and defend reasonable conjectures from tables, graphs and charts.
Students will recognize patterns and trends and make predictions based on data from tables, graphs and

charts.
M ethods of Assessment:
Homework Peer & self evaluation
Team/individual student presentations Student exhibits
Teacher observation Portfolio assessment
Teacher created tests and quizzes Error Analysis- teacher/student conferencing

Student participation in class discussions

Grade 7 Benchmarks Aligned to CMT:
Students will estimate and solve problems involving elementary notions of probability and fairness.
Students will express probabilities as fractions, decimals and percents.
Students will select appropriate measures of central tendency.
Students will make and test predictions.
Students will estimate and solve problems involving means, medians and modes.
Students will generate, collect, organize, display and analyze data.
Students will select appropriate graphical representations from line, bar, circle and stem-and-leaf
diagrams/graphs.
Students will construct and defend reasonable conjectures from tables, graphs and charts.
Students will recognize patterns and trends and make predictions based on data from tables, graphs and
charts.
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Content Standard 7: PROBABILITY AND STATISTICS (continued)

Methods of Assessment:
Homework and class work
Probability workstations
Bargain Hunters activity - organizing
data, percent discount, calcul ate percent
of f

Grade 8 Benchmarks Aligned to CMT:

Buying T-shirt for a sportsteam -
organize data, calculate percents,
discounts, totals

Sweetheart Packets activity - calculating
mean, median, mode and range

Teacher observation of cooperative
grouping activities and class discussions

Students will understand sampling and recognize itsrolein statistical claims.

Students will understand and apply measures of central tendency and measures of dispersion.
Students will interpret and communicate the results of a statistical experiment.

Students will use and explain linear models to interpolate and predict from data.

Students will draw and defend inferences from tables, graphs and charts.

Students will use simulations to estimate probabilities and predict outcomes.

M ethods of Assessment:
Observation of student understanding
where students predict and analyze the
probability that an event will occur
Real-world applications are used for
surveying, creating statistical measures

and using data recorded to graph and
calculate probability of events

“The Apprentice” game (team project)
Class work, homework and unit test
Portfolio Assessment

Student exhibits
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Content Standard 8: PATTERNS
Students will discover, analyze, describe, extend and create patterns and use patterns to describe
mathematical and other real-world phenomena.

Grade 5 Benchmarks Aligned to CMT:
Students will recognize, describe, extend, analyze, construct and explain geometric patterns,
including transformations.
Students will recognize, describe, extend, analyze, construct and explain numerical sequences.
Students will recognize patterns and explain predictions based on trends in tables, graphs and
charts.
Students will state rules for patternsin oral and written form.

Methods of Assessment:

Analyze and conference with students to Error Analysis- time spent conferencing
assess understanding of reasonable with students to discuss errors and
conclusions identify areas of the computation process
Homework and class work which often requires re-teaching

Grade 6 Benchmarks Aligned to CMT:
Students will describe, extend, analyze and create awide variety of patterns, including those
which are numerical.
Students will represent and describe pattern relationships to represent and solve problems.
Students will analyze tables and graphs to identify patterns and relationships and justify
predictions.
Students will connect and apply patterns to real-world situations.

M ethods of Assessment:
Homework and class work Error Analysis- teacher/student
Teacher observation conferencing
Student participation in class discussions

Grade 7 Benchmarks Aligned to CMT:
Students will describe, extend, analyze and create awide variety of patterns, including those
which are numerical.
Students will represent and describe pattern relationships using tables, rules, simple equations
and graphs.
Students will use patterns and relationships to represent and solve problems.
Students will analyze tables and graphs to identify patterns and relationships and justify
predictions.
Students will connect and apply patterns to real-world situations.

M ethods of Assessment:

Probability and Pan-balance Homework and class work
workstations Quizzes
Teacher observation of cooperative classwork

grouping activities and class discussions
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Content Standard 8: PATTERNS (continued)

Grade 8 Benchmarks Aligned to CMT:
Students will describe, extend, analyze and construct awide variety of patterns, including those
which are numerical, geometrical and statistical.
Students will represent and describe pattern relationships to represent and solve problems.
Students will make and justify predictions using patterns.
Students will analyze tables and graphs to identify patterns and relationshipsin real-world
situations.
Students will create appropriate mathematical models using patterns.
Students will recognize and communicate the restrictions of mathematical models based on

patterns.

Methods of Assessment:
Unit test on first and second differences Experiments/labs with probability
used to create algebraic equations Class work, homework and unit test

Determining trends based on graphs Teacher observation.& discussions



Appendix D (continued)

Content Standard 9: ALGEBRA AND FUNCTIONS
Students will use algebraic skills and concepts, including functions, to describe real-world phenomena
symbolically and graphically and to model quantitative change.

Grade 5 Benchmarks Aligned to CMT:
Students will solve one-step equations involving addition, subtraction, multiplication and fact

families.
M ethods of Assessment:
Homework and class work Error Analysis- time spent conferencing
Evaluation of “guess-& -check” method with students to discuss errors and
orally and through observation identify areas of the computation process

which often requires re-teaching

Grade 6 Benchmarks Aligned to CMT:

Students will understand and use variables, expressions and equations to represent numerical

situations.

Students will solve simple linear equations.

Students will understand and use number lines.

Students will represent ordered pairs on a coordinate plane.
Methods of Assessment:

Observe self evaluation methods Homework and class work

Evaluation of “guess-&-check” method

orally and through observation

Grade 7 Benchmarks Aligned to CMT:

Students will understand and use variables, expressions and equations to represent numerical

situations.

Students will solve simple linear equations.

Students will understand and use number lines.

Students will represent ordered pairs o a coordinate plane.

Students will connect and apply algebraic expressions and equations to real-world situations.
Methods of Assessment:

Pan-balance workstations Quizzes
Teacher observation of cooperative Classroom activities
grouping activities and class discussions Homework and class work

Grade 8 Benchmarks Aligned to CMT:
Students will develop, use, explain and analyze procedures for working with algebraic
expressions and equations.
Students will translate among and use tabular, symbolic and graphical representations of
eguations.
Students will model real-world phenomena using linear functions.

M ethods of Assessment:

Cell Phone Challenge Teacher created tests and quizzes
PizzaMenu Student/teacher conferencing for error
“The Apprentice” Game anaysis

Continual teacher observation of student Portfolio Assessment

participation and class discussions Student exhibits and demonstration of

Team/individual student presentations understanding
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Content Standard 10: DISCRETE MATHEMATICS
Students will use the concepts and processes of discrete mathematics to analyze and model avariety of
real-world situations that involve recurring rel ationships, sequences, networks, combinations and
permutations.

Grade 5 Benchmarks Aligned to CMT:
Students will classify data based on multiple attributes.
Students will explore combinations and permutations using concrete and pictorial models.
Students will organize data using a variety of formats such as tree diagrams and Venn diagrams.
Students will explore avariety of games, puzzles and counting problems.
Students will develop, follow and describe practical sets of directions.
Students will develop, devise and test strategies for solving logic problems.

Methods of Assessment:

Creating tree-diagrams Error Anaysis- time spent conferencing
Use of Venn diagrams for classification with students to discuss errors and
Homework and class work identify areas of the computation process
Analyze and conference with students which often requires re-teaching

Grade 6 Benchmarks Aligned to CMT:
Students will develop, use and explain strategies for games, puzzles, counting and logic
problems.
Students will organize data using a variety of formats such as tree diagrams and Venn diagrams.
Students will develop concepts of combinations and permutations.
Students will develop and use inductive and deductive reasoning.

Methods of Assessment:

Geometry Assessment Student participation in class discussions
Use of Venn diagrams for classification Peer & self evaluation

Observe the variation of organization Error Anaysis- teacher/student
techniques students use to classify conferencing

objects

Grade 7 Benchmarks Aligned to CMT:
Students will develop, use and explain strategies for games, puzzles, counting and logic
problems.
Students will develop and use inductive and deductive reasoning.

M ethods of Assessment:
Let's Scale It project Teacher observation of cooperative
Classroom activities grouping activities and class discussions
quizzes Homework
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Content Standard 10: DISCRETE MATHEMATICS (continued)

Grade 8 Benchmarks Aligned to CMT:
Students will use the recursive process to explore problems.
Students will use systematic listing and counting strategies including simple combinations and
permutations.
Students will devise, describe and test algorithms for solving optimization problems.
Students will use analogies and similarities to solve problems.
Students will use inductive reasoning to formulate reasonable conjectures recognizing the
limitations thereof.
Students will recognize forms of argument and determine whether a particular argument isvalid

or invalid.
Methods of Assessment:
Probability and Statistics quiz and unit “The Apprentice” Game
assessment Creating tree-diagrams
Observation of student discussions and Use of Venn diagrams for classification
reasoning on “Logic Days’ Homework and class work

Puzzles & sorting games



APPENDIX E

Science Curriculum Benchmar ks and Assessments
Grade8

SCIENTIFIC INQUIRY, LITERACY AND NUMERACY

PERFORMANCE STANDARDS (BENCHMARKY):

METH

GRAD

Identify questions that can be answered through scientific investigation (CINQ1).
Read, interpret and examine the credibility of scientific claimsin different sources of
information (CINQ?2).

Design and conduct appropriate types of scientific investigations to answer different
guestions (CINQS3).

Identify independent and dependent variables, those variables that are kept constant,
when designing an experiment (CINQ4).

Use appropriate tools and techniques to make observations and gather data (CINQ5).
Use math operations to analyze and interpret the data (CINQ6).

Identify and present rel ationships between variables in appropriate graphs (CINQ7).
Draw conclusions and identify sources of error (CINQ8).

Provide explanations to investigated problems (CINQ?9).

Communicate about science in different formats, using rel evant science vocabulary,
supporting evidence and clear logic (CINQ10).

ODS OF ASSESSMENTS:

ES: GRADE 6:

Plant journal (grew plans from seed
to maturity: daily measurement in
metric, drawing and writing
observations, graphing daily height
on line graph)

Metric Quest (quiz/test)
Classification Lab

Vocabulary Quest on the Scientific
Method

Individual classroom participation

Practice Makes Perfect Lab

Does the Robber Escape? (graph)
Does She Get the Werewolf? (graph)
Journeysinthe Life of aRaisin
Labs-Length, Mass, Volume
Dropson aCoin Lab

Current Science Magazine: current
events

Super Scientists Report

It'sinthe Liquid Activity

Splat Lab

Science Process Skills Unit Test
Graphing Unit Test

Metric Unit Test
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GRAD

E7

Fruitvale Labs/notebook of labs
Fruitvale Essay

“Feel the Beat” embedded task |ab
Pillbug Lab

Flower Lab

Science Current Events

Daybook reading/desalinization and
other readings

GRAD

E 8:

Scientific Method Video with study
guestions

Aluminum Boat inquiry lab
Science current event journa entry
Penny Lab

In pursuit of answers worksheet
The Search is On worksheet
Absorbing Inquiry Lab

Scientific Method Puzzle
Differentiated activitiesto go with a
video

CMT sample test



APPENDIX F

Social Studies Curriculum Benchmarks and Assessments

GRADE 8

UNIT I: SPANISH COLONIZATION OF THE WESTERN HEMISPHERE
PERFORMANCE STANDARDS (Benchmark):
Students will demonstrate their understanding of the development and decline of the Spanish Empire.

UNIT II: ENGLISH COLONIZATION IN NORTH AMERICA
PERFORMANCE STANDARDS (BENCHMARK):
Students will evaluate the reasons for English col onization.

UNIT IIl: FRENCH AND INDIAN WAR
PERFORMANCE STANDARDS (BENCHMARK):
This unit is combined with Unit IV. Assessment is addressed through the Unit IV benchmark.

UNIT IV: AMERICAN REVOLUTION: PRELUDE, REALIZATION, AND CLIMAX
PERFORMANCE STANDARD (BENCHMARK):
Students will analyze the unfolding course of events before and during the American Revolution
utilizing the springboard concept.

UNITV: CREATION OF THE UNION AND ESTABLISHMENT OF THE AMERICAN
GOVERNMENT
PERFORMANCE STANDARDS (BENCHMARK):
Students will consider the subtle balances inherent in our political system.

UNIT VI: WAR OF 1812: EUROPEAN ENTANGLEMENTS

PERFORMANCE STANDARDS (BENCHMARK):
Students will analyze the dynamics of the interaction between the United States and the European
political arena.

UNIT VII: SECTIONALISM: THE GREAT DIVIDE
PERFORMANCE STANDARDS (BENCHMARK):
Students will understand the relationship between sectionalism and the national identity.
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UNIT VIII: JACKSONIAN DEMOCRACY: AGE OF REFORM

PERFORMANCE STANDARDS (BENCHMARK):
Students will understand the progression from sectional interests and reform movements to the Civil
War.

UNIT IX: MANIFEST DESTINY: AMERICAN EXPANSIONISM
PERFORMANCE STANDARDS (BENCHMARK):
Students will understand the evolution of Manifest Destiny to Imperialism.

UNIT X: CIVIL WAR: PRELUDE TO RECONSTRUCTION
PERFORMANCE STANDARDS (BENCHMARK):
Students will analyze and evauate the Civil War as the first modern, total war.

UNIT XI: 3D-DC
PERFORMANCE STANDARDS (BENCHMARK):
Students will demonstrate awareness of the capitol’ s physical, cultural and political attributes.

M ethods of Assessment

In each unit there are a variety of ways that students display mastery of the benchmarks. When students are

given projects, assessment is differentiated by allowing students the opportunity to choose what they would like
to do, aswell as modifications created for identified students. All assignments assessed are based on the Social

Studies Research Paper/Project Rubric compiled by AvaBiffer for the Middle School Socia Studies

Department. Individual scoring rubrics are created per assignment to fit its particular needs. Graphic organizers

are used to help students organize materials to reach the criteria assigned.

Written responses (i.e. open-ended questions, persuasive arguments, creative writing pieces...)
Collaborative group work incorporating written, oral, and artistic presentations.

Technology assisted presentations (i.e. multimedia, PowerPoint, Excel...)

Teacher created tests and quizzes.

Mapping

Creative activities and projects (i.e. Commercials, Travel Guides, Posters, Timelines, Geography Bee,
Journals...)
Research Papers



Social Studies Resear ch Paper/Project Rubric

Research Demonstration of Critical Stance Evidence/Content

Expert +Uses an appropriate variety of reliable sourcesin +Takes aclear, thoughtful position which moves +Demonstrates excellent understanding of theme
multiple formats beyond the boundaries of supporting text and/or key concepts of the unit
+Sources provide sufficient information to +Position is strongly supported +Includes excellent array of relevant facts
completely support stance +Strong awareness of audience +Position richly supported with information from
+Includes a Works Cited page containing citationsin | +Smooth transitions; fluent each source
correct MLA format +Well-devel oped introduction +Supporting ideas are well-devel oped
+Note cards contain indication of source, key facts, +Well-developed conclusion +Moves beyond basic information to synthesize a
relevant information +Excellent organization position
+Information is extremely well organized

Practitioner | +Uses an appropriate variety of reliable sourcesinat | +Takes aclear position; attempts to move beyond | +Demonstrates good understanding of theme and/or
least two formats supporting text at least one key concept of the unit
+Sources provide enough information to adequately | +Position is adequately supported +Includes a solid array of relevant facts
support stance +Reasonabl e awareness of audience +Position is supported with information from each
+Includes a Works Cited page containing citations +Transitions evident; somewhat fluent source
most of which are in correct MLA format +Somewhat developed introduction +Supporting ideas are devel oped
+Most note cards contain indication of source, key +Somewhat developed conclusion +Uses basic information to construct and support a
facts, relevant information +Strong organization position or conclusion
+Information is generally well organized

Apprentice | +Uses minimal sources which may include asecond | +Positionis evident but not clearly developed +Demonstrates understanding of topic and/or at least
format +Position is minimally supported one key concept of the unit
+Sources provide minimal information; stanceisnot | +Some awareness of audience +Includes enough relevant facts to support a position
adequately supported +Some transitions or conclusion
+Includes a Works Cited page; citations may be +Minimally developed introduction +Contai ns some support information from sources
incomplete or contain errorsin form +Minimally developed conclusion +Information may not entirely support the position
+Not al note cards indicate source; not all noteswill | +Some organization or conclusion
reflect key facts; information may not all be relevant
to theme

Novice +Uses one source +May indicate undevel oped position; +Demonstrates a weak understanding of topic and/or

+Source provides insufficient information; stanceis
poorly supported or not supported

+Works Cited page is missing or contains only
incomplete or poorly written citations

+Note cards are incomplete, do not contain key facts;
information is not relevant to theme

+Position has little or no support
+Little or no awareness of audience
+Little or no transition
+Introduction is not devel oped
+Conclusion isalist or nonexistent
+Little or no organization

any key concept of the unit

+Includes minimum factual information
+Response contains little/superficial support
+Supporting ideas are not clearly developed
+Information does not clearly support position
and/or position is not clear

Compiled by Ava Biffer revised 1/10/05

(penunuod) o xipueddy



APPENDIX G

Community Survey

Genera Information (please check the appropriate boxes below):
| am presently a

Student in the East Haddam Public Schools
Made Female
Grade 5 Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12

Parent of a school aged child — Grade(s)

Graduate of the East Haddam Public Schools
Y ear of Graduation:

Resident of East Haddam with no children in the school system

Resident of East Haddam with children no longer in the school system



Appendix G (continued)

Student Survey

[Please check the rating number that most accurately reflects your opinion.]

CURRICULUM/ACADEMIC PREPARATION

The courses | am required to take are interesting and challenging.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

| am able to find elective courses to take that are interesting and
challenging.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 - Strongly Disagree
Not Applicable

What | learn in school helps me in my day-to-day life outside of school.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My teachers are knowledgeable and helpful to me as | work to be
successful in school.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

| believe | am getting a good education in our school system.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

(High school students only) — The number of AP courses offered meet
my needs.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Student Survey (continued)

CURRICULUM/ACADEMIC PREPARATION (continued)

(High school students only) — There are sufficient opportunities for me
to pursue college credits at Hale-Ray.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

1.  STANDARDIZED TEST PERFORMANCE

Doing well on the CMT/CAPT isimportant to me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The time my teachers spend on CMT/CAPT preparation in classis
appropriate.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| am adequately prepared to take the CMT/CAPT.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

[1l.  RELATIONSHIPS

School isaplacel liketo go.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

When | am in school | fed safe.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Student Survey (continued)

RELATIONSHIPS (continued)

Thereisat least one (1) adult in school that | feel | can talk to whenever |
need to.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My teachers respect me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| respect my teachers and they respect me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| feel free to express my viewsin front of classmates and teachers.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

When | get frustrated with my school work and need help, | have
someone to go to.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Everyone who works at my school makes it awelcoming place.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Student Survey (continued)

V. TECHNOLOGY

The technology opportunities that | have in school meet my needs. 5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My technology skills have improved as a result of my experiencesin 5— Strongly Agree
school. 4 - Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The email program provided to me by the school is useful in completing 5— Strongly Agree
my school work. 4 - Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| have many opportunities to use the school’ s computers' hardware and 5— Strongly Agree
software. 4—Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The on-line learning courses (i.e. VHS) are challenging and interesting. 5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

V. OTHER

If you could change one thing about the East Haddam Public Schools, what would it be?




Appendix G (continued)
Student Survey (continued)

V. OTHER (continued)

What educational opportunities do you wish had been available in school that were not?

Use this space to add any comments you wish the Board of Education to consider.




Appendix G (continued)

Parent Survey

[Please check the rating number that most accurately reflects your opinion.]

CURRICULUM/ACADEMIC PREPARATION

There are adequate course selections for my child.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My child is challenged his/her course work.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 - Strongly Disagree
Not Applicable

My child was adequately prepared for each grade level.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My child has adequate opportunities to participate in fun, extra-
curricular activities.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

There are adequate on-line course opportunities for my child.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

(Parents of high school students only) — The number of AP courses
offered meets my child’s needs.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Parent Survey (continued)

CURRICULUM/ACADEMIC PREPARATION (continued)

(Parents of high school students only) — There are sufficient
opportunities for my child to pursue college credits at Hale-Ray.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

1.  STANDARDIZED TEST PERFORMANCE

It isimportant to me that my child does well on standardized tests like
the CMT and CAPT.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The time that teachers spend on the CMT/CAPT in classis appropriate.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Too much significance is given to standardized test performancein
school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child iswell prepared to take the CMT/CAPT.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child's performance on the CMT or CAPT isthe best indicator of
my child’'s school performance.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Parent Survey (continued)

RELATIONSHIPS

My child feels accepted in the East Haddam schools.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child had the support needed to be successful in the East Haddam
schools.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child is respected by the teachers and staff.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| feel welcomein my child’s schooal.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

There are sufficient opportunities for me to be involved in my child's
school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My questions about my child and/or his’her school program are always
answered in atimely manner.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child has healthy relationships with other students in school.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Parent Survey (continued)

RELATIONSHIPS (continued)

The adults at school care about my child.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

TECHNOLOGY

The technology opportunities that my child has in school meet his/her
needs.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child’ s technology skills have improved as aresult of his/her
experiences in school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The email program provided to my child by the school is useful to my
child in completing his/her school work.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My child has many opportunities to use the school’ s computers
hardware and software.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

COMMUNICATIONS

| receive important information and other communications from the
school in atimely manner.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Parent Survey (continued)

V.

COMMUNICATIONS (continued)

| have noticed positive change in the schools.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Information from the school isreceived in avariety of ways.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| am well informed of my child’'s progress and performance in school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My calls and inquiries are aways responded to.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| use Edline to keep informed of my child’s school activities.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The information provided to me by the school is helpful to mein
supporting my child’s school life.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| am satisfied with the school system.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Parent Survey (continued)

V. COMMUNICATIONS (continued)

Edlineis an effective means of communication for me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

VI. OTHER

If you could change one thing about the East Haddam Public Schools, what would it be?

What educational opportunities do you wish had been available in school that were not?

Use this space to add any comments you wish the Board of Education to consider.




Appendix G (continued)

Graduate Survey

[Please check the rating number that most accurately reflects your opinion.]

CURRICULUM/ACADEMIC PREPARATION

The variety of courses that were open to me adequately met my needs
and interests.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

There were adequate course selections for me.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 - Strongly Disagree
Not Applicable

The education | received in East Haddam prepared me for my post-
graduate life.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My high school experience prepared me for college.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

The portfolio requirements helped prepare me for post-graduate life.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

The portfolio requirement was a meaningful experience for me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Graduate Survey (continued)

CURRICULUM/ACADEMIC PREPARATION (continued)

The number of AP courses offered met my needs.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

There were sufficient opportunities for me to pursue college credits at
Hale-Ray.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The on-line learning courses (i.e. VHS) were challenging and
interesting.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The on-line courses were an excellent addition to the course of studies.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

STANDARDIZED TEST PERFORMANCE

| was adequately prepared to take the CMT/CAPT.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Doing well on the CMT/CAPT was important to me.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Graduate Survey (continued)

1.  STANDARDIZED TEST PERFORMANCE (continued)

| would have liked my teachers to spend more time on CMT/CAPT
preparation.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Performing well on the CMT/CAPT isthe best indicator of my school
performance.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

TECHNOLOGY

The technology opportunities that | had in school met my needs.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

My technology skillsimproved as aresult of my experiencesin the East
Haddam Public Schools.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

The technology that was available to me at Hale-Ray helped me to be
successful in school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

| had many opportunities to use the school’s computers’ hardware and
software.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Graduate Survey (continued)

1. TECHNOLOGY (continued)

The on-line courses are an excellent addition to the course of studies.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

V. OTHER

If you could change one thing about the East Haddam Public Schools, what would it be?

What educational opportunities do you wish had been available in school that were not?

Use this space to add any comments you wish the Board of Education to consider.




Appendix G (continued)

Resident Survey

[Please check the rating number that most accurately reflects your opinion.]

CURRICULUM/ACADEMIC PREPARATION

The quality of the schoolsin town is excellent.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My perception of the quality of the instructional program has changed
over the past five years for the better.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 - Strongly Disagree
Not Applicable

STANDARDIZED TEST PERFORMANCE

Student performance on standardized tests (e.g. CMT/CAPT) is the best
indicator of the quality of our school district.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

| am adequately informed of our school district’s performance on
standardized tests.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

RELATIONSHIPS

The Board of Education, through the Strategic Plan, provides leadership
for the school district and community.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Resident Survey (continued)

1.  RELATIONSHIPS (continued)

| support the schoolsin anyway that | can.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Good school and community relations are important to me.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

V. TECHNOLOGY

The technology opportunities offered in the school system are
appropriate in preparing students to be successful after high school.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

It isimportant for our schools to provide our children with current and
up-to-date technology.

5— Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

V. COMMUNICATIONS

Information regarding the school district is easily accessible to me when
| want information.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable

My questions regarding the school system are responded to in atimely
fashion.

5— Strongly Agree

4 — Agree

3—No Opinion
2—Disagree

1 — Strongly Disagree
Not Applicable




Appendix G (continued)
Resident Survey (continued)

V. COMMUNICATIONS (continued)

| think the schools in East Haddam are doing a good job. 5—Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

Students in East Haddam get a quality public school education. 5—Strongly Agree

4 — Agree

3—No Opinion

2 —Disagree

1 — Strongly Disagree
Not Applicable

VI. OTHER

If you could change one thing about the East Haddam Public Schools, what would it be?

What educational opportunities do you wish had been available in school that were not?




Appendix G (continued)
Resident Survey (continued)

VI. OTHER (continued)

Use this space to add any comments you wish the Board of Education to consider.




